This statement details our school’s use of pupil premium funding to help improve the attainment of

our disadvantaged pupils.
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and the outcomes for disadvantaged pupils last academic year.
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Pupil premium funding allocation this academic year £94,690.00
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Total budget for this academic year £94,690.00




Part A: Pupil premium strategy plan

Statement of intent

At Yewstock, we understand that pupil premium funding is a vital resource to aid us in supporting
disadvantaged pupils. In planning our strategy, our focus is to ensure every pupil, from Early Years
through Sixth Form, makes the best possible progress across the curriculum and with functional skills in
communication, English, Maths, self-regulation, social skills and preparation for adulthood. Additionally,
we want every pupil to enjoy a sense of belonging, understand their place in the world and have the
desire and ability to make a positive contribution to the world around them. One of the aims of our
provision is therefore to build a sense of community and instil positive attitudes, values and behaviour in
the hope that even our most disadvantaged pupils will find joy in learning and a sense of belonging.

Our personalised offer aims to promote the progress of all disadvantaged pupils and every pupil who is
underachieving. This report suggests that spending on improving teaching through professional
development and training is the most effective use of Pupil Premium, as we believe that the key
ingredient of a successful school is that every teacher is supported to keep improving. Secondly,
evidence consistently shows the positive impact that targeted academic support can have, including on
those who are not making good progress across the spectrum of achievement. Structured one-to-one or
small group intervention, which is linked to classroom teaching and enables the transference of skills, is
likely to be a key component of an effective Pupil Premium spend. Thirdly, wider strategies which relate
to the most significant non-academic barriers to success in school, including attendance, behaviour and
social and emotional support is a good use of the Pupil Premium.

Further information on this guidance can be found at:

https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium

Our strategy not only addresses the needs of disadvantaged pupils, its objectives are also for the benefit
of all pupils in our setting where funding is spent on whole-school approaches, such as improving skills
and knowledge through high quality staff training. The planned outcomes detailed below are intended to
benefit non-disadvantaged pupils and improve outcomes for them as well as those of their disadvantaged
peers.

Our strategic aims are informed by a holistic understanding of each individual and based on both formal
and informal assessment of needs. This approach will ensure we do our utmost to help every pupil make
the best progress they can so that they develop into well-rounded individuals with an interest in the world
around them, a passion for learning and a strong foundation on which they can progress into adulthood
with the ability to make choices and have control.

Challenges

This details the key challenges to achievement that we have identified among our disadvantaged
pupils.


https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium

Challenge Detail of challenge
number

1 Cognition and Learning: All of our pupils have an Education, Health and Care (EHC)
Plan due to cognition and learning difficulties functioning significantly below age related
expectations and the majority have additional or complex needs. Internal and external
assessments show that disadvantaged pupils generally make less progress from their
starting points when entering the school. Whilst the types of barriers to learning and the
difficulties disadvantaged pupils experience vary, their overall academic progress tends
to be lower in most subjects compared to non-disadvantaged pupils.

2 Communication: All of our pupils have communication difficulties. Some pupils require
targeted or specialist support to address social communication, core vocabulary,
receptive and expressive language or other language related difficulties. Developing
speaking/communication and understanding skills are fundamental for learning to
communicate via signing, reading and writing, managing emotions, developing
friendships and are vital for life skills, entering further education or employment.
Communication is required for everyone and the challenge is to ensure high quality
interactions at the stage rather than the age are pupils are attaining. Some of our pupils
need assistive technology to communicate, others require aided language and symbols.
Working on a core vocabulary is key to ensuring communication is planned on
development. We work closely with out speech and language therapists to ensure all
children can communicate and have their voice heard. Yewstock School is a Total
Communication school. Universally, we use signing, narrative and the explicit teaching
of vocabulary (core and subject specific) to ensure our children are being exposed to all
elements of communication. We are also working to ensure every child who requires
AAC has it — each child has a communication care plan and the school follows a
communication pathway as a strategy.

3 Health and Wellbeing: Studies have highlighted the prevalence of mental health
problems among disadvantaged children in the UK and in other parts of the western
world. If mental health and wellbeing needs are unmet it can increase children’s risk of
poor outcomes, including poor educational attainment. In addition, many families’
circumstances around finances, social isolation and limited community integration,
family relationships, low parenting skills or parental SEN or mental health needs provide
additional barriers to fostering a joined-up approach to ensure pupil progress. Through
finding activities that they enjoy, can see value and meaning in, and promote a healthy
connection with, young people can foster an ongoing commitment into maintaining an
active and healthy adult life. Good mental health and wellbeing through meaningful
activity boosts children’s confidence, creativity, problem-solving skills and perseverance,
enabling them to cope with stress and challenges through life.

4 Meaningful Occupation: Young people with special educational needs and disabilities
leave education with only a 5.9% chance of securing paid employment. Experience of
the world of work is vital to improving their career outcomes and there is a growing
need for more employers to get involved. As well as benefiting these young people,
employers can enjoy many business benefits such as improved employee engagement
and a workforce with a more diverse range of skills and abilities. By supporting pupils
directly into the work place they can develop the skills needed to not only improve job
prospects but get them into successful employment.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how
we will measure whether they have been achieved.



Intended outcome

Success criteria

Cognition and Learning:

-Improved attainment for disadvantaged pupils in
identified areas of need through 1.1 or small group
intervention.

- Improved outcomes in Maths for disadvantaged
pupils through continuing to embed a teaching and
learning approach at Yewstock that aims for pupils
to develop deep understanding of maths.

- Improved outcomes for pupils as a result of
Teachers’ and Teaching Assistants’ subject, and
pedagogical content knowledge as well as improved
reflection on practice to help gain insight into and
think analytically about our work.

-Through patrticipation in identified interventions,
pupils will be more engaged in learning, make
further progress and improve attainment. This will
be evidenced through achievement of improved
performance, as demonstrated by a range of
formative and summative assessments.

-Staff will increase their knowledge through
participation in NCETM Jurassic Maths Hub. This
will help pupils secure firm foundations in the
development of good number sense and have
high expectations of themselves as
mathematicians. Pupils will be more confident and
resilient in with Maths; they will be able to
communicate their understanding and reasoning
more clearly (through visual or verbal form). Pupils
will articulate a high level of positivity,
engagement, enjoyment and enthusiasm for
maths.

- Pupil outcomes will be enhanced by ensuring
that Teaching Assistants receive focused and
highly effective professional development by
reframing Performance and Development Review
(PDR) systems to focus on collaborative research-
based learning based on evidence. Pupil
outcomes will improve by Teachers continuing to
receive focused and highly effective professional
development in TPP&G by engaging with
Chartered College membership and application for
Research Mark status. Pupils will be further
supported through exploration of how supervision
can support professional practice and reflection.

Communication:

-Improved access to Augmented and Alternative
Communication (AAC). AAC varies from high-tech,
individualised solutions to low-tech universal
strategies.

-All pupils will have a communication plan to meet
their needs through the use of communication
pathways. Pupils’ skills and employability will be
developed through the offer a foundation
Signalong course for pupils, parents and profes-
sionals. Staff will understand how Gestalt Lan-
guage Processing (GLP) is a natural way children
develop language. Pupils’ social communication
will be better supported through embedding of
SCERTS.

Pupils’ communication will be supported by devel-
oping ‘Intensive Interaction’ as an approach.

Health and Wellbeing:




-Improved access to good quality, clear and
evidence-based PSHE and RSE nationally
recognised certifications that comply with the
statutory guidance.

- Improved outcomes for disadvantaged pupils
through support to develop their understanding of
how to keep physically and mentally healthy and
how to build their confidence and resilience as well
as participate in a wide range of play activities to
promote secure attachments.

-The requirements of the statutory guidance for
relationships and sex education in England will be
met through implementation of PSHE ASDAN
Award Qualification.

Pupils and parents/carers will be supported with a
wide range of RSE issues through staff training.
Pupil's additional communication needs when
approaching sensitive subjects will be better
supported.

-Pupils’ physical and mental wellbeing will improve
through promotion of physical and outdoor
learning opportunities within PE and Outdoor
Learning lessons as well as during playtimes and
breaktimes. Pupils’ secure attachments will be
supported and their self-confidence and social
skills will improve. Pupils will learn to cope with
anxiety and stress in healthy ways and they will be
able to think flexibly. Pupils’ intellectual
development, growth in memory, language, and
symbol recognition skills will improve. This will
happen through staff training and the offer of
enhanced lesson time as well as therapeutic
approaches at break and playtimes.

Meaningful Occupation:

-Improved links with community workplaces and
consistent work opportunities for pupils with access
to a wide, rich set of experiences that teach learners
why it is important to contribute actively to society.

-Pupils will develop transferable practical Work &
Life Skills across a range of contexts/settings. Pu-
pils will be supported to build sufficient knowledge
and skills for future learning and destinations. Pu-
pils will be effectively supported to transition to
mainstream colleges. P16 accreditation will appro-
priately support these initiatives.

Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to address the

challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £7,688.00




Activity Evidence that supports this approach Challenge
number(s)
addressed

CPD through Ensuring an effective teacher is in front of every class, and that 1,2,3,4

Creative every teacher is supported to keep improving, is the key ingredient

Education of a successful school and should rightly be a top priority for pupil

membership for premium spending.

all staff, (https://educationendowmentfoundation.org.uk/guidance-for-

Governors and teachers/using-pupil-premium)

parents/carers.

CPD through Research on teacher effectiveness also suggests that what

Chartered teachers know and do makes more difference to student outcomes

College than anything else we can change (Coe et al., 2020).

membership for

Teachers and

TAs.

Application of https://chartered.college/research-mark/

Research Mark

status.

Continuous Carefully planned continuous provision will enable children to 1,2,3,4

Provision training | learn skills, will challenge their thinking and help them to embed

concepts. It should also provide the context for a variety of
learning conversations between children and adults with rich
opportunities for modelling and extending speech and vocabulary.
It is within this learning environment that the children will also
develop key learning attributes. How your environment is planned,
resourced, valued and used can impact positively, or negatively,
on children’s engagement, independence, collaboration, self-
confidence, resilience and curiosity.
https://early-education.org.uk/continuous-provision-in-eyfs/
. Providing information in a meaningful way with and to learners
TaSSelstraining | fynctioning at the earliest developmental phases can be extremely
challenging. TaSSeLs provides an effective communication
system to engage learners and provides rich opportunities for
making connections to help learners make sense of the world
around them. The TaSSeLs approach is respectful to the learner
and is adaptable to meet their individual needs.
https://www.tasselstraining.com/approaches.html
https://www.communicationmatters.org.uk/wp-content/up-
loads/2019/07/2014-charnock-development-of-tassels.pdf

Sex Factor The UN Convention on the Rights of the Child establishes that all 1,2,3

training young people have the same right to enjoy their sexuality within the

highest attainable standard of health, free of coercion and violence,
as well as to access quality sexuality education and sexual health
services. Moreover, many people with a learning disability have
the same aspirations for loving relationships as those without a
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https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://chartered.college/research-mark/
https://early-education.org.uk/continuous-provision-in-eyfs/
https://www.tasselstraining.com/approaches.html
https://www.communicationmatters.org.uk/wp-content/uploads/2019/07/2014-charnock-development-of-tassels.pdf
https://www.communicationmatters.org.uk/wp-content/uploads/2019/07/2014-charnock-development-of-tassels.pdf

learning disability (Lane et al., 2019) and, if they are given sufficient
social support and accessible sex and relationships education, they
are often able to engage in safe, healthy and happy personal and

sexual relationships (Darragh et al., 2017; Black & Kammes, 2019).

Maths Mastery
Number Fun
training

The attainment gap between disadvantaged primary school pupils
and their classmates has grown in mathematics by one month
since the onset of the pandemic, according to interim findings
published today by the Education Endowment Foundation
(https://educationendowmentfoundation.org.uk/news/new-
research-indicates-disadvantaged-pupils-have-fallen-further-
behind-in-maths-as-a-result-of-the-pandemic).

Teachers that teach the formal curriculum adopt maths mastery
approach/pedagogy to their lessons by encompassing keeping
their classes working together, depth, questioning, being mindful,
nudging, variation, intelligent/guided practice and a concrete,
pictorial abstract approach.

Through the combination of all these elements, students build
towards greater depth in maths.

SCERTS®
training

The SCERTS® Model is a research-based educational approach
and multidisciplinary framework that directly addresses the core
challenges faced by children and persons with ASD and related
disabilities, and their families. SCERTS® focuses on building
competence in Social Communication, Emotional Regulation and
Transactional Support. https://scerts.com/wp-
content/uploads/SCERTS-and-Evidence-based-practice-July-

2020-final.pdf

1,2

Targeted academic support (for example, tutoring, one-to-one support,
structured interventions)

Budgeted cost: £122,959.00

Interventions:

Cognition and
Learning:

- English
-Maths
- Engagement

-Intensive
Interaction/
Attention Autism

-TalkAbout
Social

Communication

demic support can have, including on those who are not making
good progress, or those who have been disproportionately impacted
by the effects of the pandemic.
https://educationendowmentfoundation.org.uk/quidance-for-teach-
ers/using-pupil-premium

https://educationendowmentfoundation.org.uk/ education-evi-
dence/teaching-learning-toolkit/one-to-one-tuition

https://educationendowmentfoundation.org.uk/education-evi-
dence/teaching-learning-toolkit/small-group-tuition

AAC- https://www.rcslt.org/wp-content/uploads/2024/05/RCSLT-
AAC position-statement May2024.pdf

Activity Evidence that supports this approach Challenge
number(s)
addressed

Lighthouse Evidence consistently shows the positive impact that targeted aca- | 12 34



https://educationendowmentfoundation.org.uk/news/new-research-indicates-disadvantaged-pupils-have-fallen-further-behind-in-maths-as-a-result-of-the-pandemic
https://educationendowmentfoundation.org.uk/news/new-research-indicates-disadvantaged-pupils-have-fallen-further-behind-in-maths-as-a-result-of-the-pandemic
https://educationendowmentfoundation.org.uk/news/new-research-indicates-disadvantaged-pupils-have-fallen-further-behind-in-maths-as-a-result-of-the-pandemic
https://scerts.com/wp-content/uploads/SCERTS-and-Evidence-based-practice-July-2020-final.pdf
https://scerts.com/wp-content/uploads/SCERTS-and-Evidence-based-practice-July-2020-final.pdf
https://scerts.com/wp-content/uploads/SCERTS-and-Evidence-based-practice-July-2020-final.pdf
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/%20education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/%20education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://www.rcslt.org/wp-content/uploads/2024/05/RCSLT-AAC_position-statement_May2024.pdf
https://www.rcslt.org/wp-content/uploads/2024/05/RCSLT-AAC_position-statement_May2024.pdf

-Social
Explorers

-Brick by Brick

-NELI
-Signalong

-SalLT

Therapeutic
Approaches:

- Nurture
-Drawing &
Talking
-ELSA
-Counselling

Physical
Development:
-MOVE
-Physio
-Rebound
Therapy
-Sensory OT

Signalong- https://www.signalong.org.uk/down-
loads/TU5Chg40OxJgAINE. pdf

NELI- https://educationendowmentfoundation.org.uk/projects-and-
evaluation/projects/nuffield-early-language-interventionl

Attachment- https://learning.nspcc.org.uk/child-health-develop-
ment/attachment-early-years#:~:text=Children%20with%20attach-
ment%20issues%20may,access%20t0%20men-
tal%20health%20support.

Drawing and Talking- https://drawingandtalking.com/

ELSA- https://www.elsa-support.co.uk/what-is-elsa-intervention/

Tac Pac- https://tacpac.co.uk/

MOVE- https://moveeurope.co.uk

Rebound Therapy- https://www.reboundtherapy.org/

Sensory Support- https://www.sensoryintegrationeducation.com/

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £25,986.00

Activity Evidence that supports this approach Challe
nge
numbe
r(s)
addres
sed

Lunch Pupils with autism are often excluded from these opportunities (Shattuck etal., |12 3

Clubs and | 2011; Taylor et al., 2017) and, as a result, have fewer spaces to build friend-

Youth ships and experience feelings of community belonging. Contrary to common

Club offer | assumptions, most pupils with autism have the desire to participate in campus
to support | activities, make friends, and find social engagement (Bennett et al., 2018;
communic | Cresswell et al., 2019), but there are many barriers blocking access to social in-
ation, clusion.

social
relationshi
ps and a



https://www.signalong.org.uk/downloads/TU5Chg4OxJqA9NE.pdf
https://www.signalong.org.uk/downloads/TU5Chg4OxJqA9NE.pdf
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/nuffield-early-language-intervention1
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/nuffield-early-language-intervention1
https://learning.nspcc.org.uk/child-health-development/attachment-early-years#:~:text=Children%20with%20attachment%20issues%20may,access%20to%20mental%20health%20support
https://learning.nspcc.org.uk/child-health-development/attachment-early-years#:~:text=Children%20with%20attachment%20issues%20may,access%20to%20mental%20health%20support
https://learning.nspcc.org.uk/child-health-development/attachment-early-years#:~:text=Children%20with%20attachment%20issues%20may,access%20to%20mental%20health%20support
https://learning.nspcc.org.uk/child-health-development/attachment-early-years#:~:text=Children%20with%20attachment%20issues%20may,access%20to%20mental%20health%20support
https://drawingandtalking.com/
https://www.elsa-support.co.uk/what-is-elsa-intervention/
https://tacpac.co.uk/
https://moveeurope.co.uk/
https://www.reboundtherapy.org/
https://www.sensoryintegrationeducation.com/
https://journals.sagepub.com/doi/10.1177/00400599221098194?icid=int.sj-full-text.similar-articles.6#bibr31-00400599221098194
https://journals.sagepub.com/doi/10.1177/00400599221098194?icid=int.sj-full-text.similar-articles.6#bibr31-00400599221098194
https://journals.sagepub.com/doi/10.1177/00400599221098194?icid=int.sj-full-text.similar-articles.6#bibr33-00400599221098194
https://journals.sagepub.com/doi/10.1177/00400599221098194?icid=int.sj-full-text.similar-articles.6#bibr4-00400599221098194

sense of

belonging

Play If mental health and wellbeing needs are unmet it can increase children’s risk of | 1,2,3

opportunitie | a variety of poor outcomes, including placement instability and poor educational

s for attainment (Bazalgette, Rahilly and Trevelyan, 2015).

developme | playing is a natural and enjoyable way for children to keep active, stay well and

nt of be happy. To have good physical and mental health and to learn life skills, they

physical need various unstructured play opportunities from birth until they are teenagers.

ag(ﬂgg ?nrgal https://www.nidirect.qov.uk/artiples/how-plav—helps-childrens-

self- ’ devel_o_pment#:~:text=P_Iay%20|mproveS%ZOthe%ZO

confidence cognitive%2C%20physical,confidence

social skills’ Exploration and play is vital in supporting the mental health and wellbeing of

aswellas | Children in Care and our most disadvantaged pupils. The Power of Play for

cognition Children and Young People’s Positive Mental Health (May 2020) tells us

and Children need play to survive and thrive. Play is a life-enhancing experience

learning which fosters resilience, the ability to handle stress, challenges and setbacks.
“Just playing” can help build children’s capacity to cope with highly stressful
situations.
Play includes a focus on outdoor learning including explicit lessons which
allows improved physical literacy in pupils developing motivation, confidence
and competence in moving in a range of different environments. This will
develop confidence in movement for life, and support young people to live
meaningful healthy lives through physical activity and recreation. The focus on
outdoor learning activities across the curriculum also increases incidental
movement through active learning rather than sedentary lessons. Play builds
health and wellbeing — being active through play helps physically and
emotionally, contributing to their health and happiness.

Increased | 5-1% of people with special educational needs and disabilities (SEND) gain 4

Work permanent paid employment in the UK, compared to 80% of their peers (The

Related Education Policy Institute (EPI).

Learning As of 2023, the employment rate for disabled people in the UK remains signifi-

opportuniti | cantly lower than for non-disabled people. In the year to October 2022, the em-

es through | Ployment rate for disabled people was 53.2% compared to 81.1% for non-disa-

WRL STA | bled people (The Labour Force Survey).

role Scope (2019): Scope's report, "The Disability Employment Gap," highlights the

W&LS challenges faced by people with disabilities, particularly those with Special Edu-

learning, cational Needs and Disabilities (SEND). The report notes that people with

Transition | SEND are less likely to enter and sustain employment compared to their peers.

support

and P16

accreditati

on

Breakfast Schools report important benefits from having a breakfast club. As well as 1,2,3

Club reducing hunger, breakfast clubs are perceived to improve concentration and

behaviour in class and to improve punctuality for some pupils.

https://assets.publishing.service.qgov.uk/media/5a81cd62e5274a2e8ab55e78/E
valuation of Breakfast Clubs - Final Report.pdf

Total budgeted cost=£156,633.00



https://www.nidirect.gov.uk/articles/how-play-helps-childrens-development#:~:text=Play%20improves%20the%20 cognitive%2C%20physical,confidence
https://www.nidirect.gov.uk/articles/how-play-helps-childrens-development#:~:text=Play%20improves%20the%20 cognitive%2C%20physical,confidence
https://www.nidirect.gov.uk/articles/how-play-helps-childrens-development#:~:text=Play%20improves%20the%20 cognitive%2C%20physical,confidence
https://assets.publishing.service.gov.uk/media/5a81cd62e5274a2e8ab55e78/Evaluation_of_Breakfast_Clubs_-_Final_Report.pdf
https://assets.publishing.service.gov.uk/media/5a81cd62e5274a2e8ab55e78/Evaluation_of_Breakfast_Clubs_-_Final_Report.pdf

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Our strategic intent was focused on 5 main areas: improved outcomes in English and Communication,
Improved outcomes in Maths, improved outcomes through Attachment/Nurture approach, improved
outcomes through a focus on EDI and improved outcomes through PE and Outdoor Learning approaches
with any related continuing professional development and training, resources and interventions.

CPD: Ensuring an effective teacher is in front of every class, and that every teacher is supported to keep
improving, is the key ingredient of a successful school and should rightly be a top priority for pupil
premium spending.

https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium

As the Teacher Development Trust tells us, all teachers should have access to powerful professional
development that helps them to thrive, and their students to succeed.

https://tdtrust.org/about/dgt/

We put Continuing Professional Development at the forefront of our best practice in teaching. Therefore,
we addressed the need for staff to stay more current with educational improvements, trends and
research, seek out more in-depth and more meaningful professional development, be more reflective and
ensure their development not only had an impact on their own professionalism, but more importantly, an
impact on pupils.

Lighthouse Interventions: Yewstock School has a rigorous approach to interventions using universal first.
This means that as many interventions are approached in a universal manner in the classroom. We have
managed to embed NELI, Narrative and ReadWritelnc in this way alongside WordAware, Concept Cat
and core vocabulary. We are now moving to this universal approach for sensory integration and
interventions such as TacPac. The Rainbow Room is well used for sensory diets and physical
development, but we also use our OT and Head of PE/PE Teachers to work with teachers and TAs in the
classroom. This means more pupils are benefitting and more staff are being trained.

When pupils are highlighted through our pupil progress meetings as needing more, they are referred to
The Lighthouse and triaged by the team. Such interventions as a targeted approach are Brick by Brick,
maths and literacy interventions, language work in small groups and 1:1, social communication
interventions and physical interventions such as Rebound and MOVE. All of these targeted approaches
are under the expert guidance of our speech and language therapists, MOVE practitioners and our
Occupational Therapist as specialist consultants.

We also have a specialist arm of The Lighthouse which allows for 1:1 intensive work for those children
who require it. This might be speech and language sessions with our SALTS, a sensory diet programme
with our OT or a specialist intervention in The Treehouse by our Nurture UK trained staff.

Additionally, we have ELSA, Drawing & Talking and nurture provision built into this universal, targeted
and specialist approach.

Another exciting approach we've taken this year is to use lunch clubs as an intervention. We have a boys'
autism group (Francis Bourgeois), a girls' communication group (Mary Anning), a social communication
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Pokémon group targeting sharing and negotiation, a Minecraft group allowing for online socialising and
also dog therapy. We have two therapy dogs who work with pupils on regulation and social
communication.

As The Lighthouse is woven into our school curriculum it catches as many of our most vulnerable pupils
as possible in a variety of low key and high intensity ways.

English & Communication: A range of strategies to ensure a rigorous curriculum and a communication
friendly school are being embedded. This is supporting children's vocabulary and ability to communicate.
Furthermore, for our higher attaining pupils, they are receiving a carefully sequenced curriculum allowing
for high aspirations and cultural capital.

Pupils currently on our semi-formal and sensory pathways are able to communicate with staff and other
pupils using a range of AAC. This allows for regulated and happy pupils meaning they can engage and
access the learning.

Signhalong accreditation and parent groups are now embedded into the timetable and in our school. We
are well on the way to becoming a Gold standard signalong school with two qualified tutors.

Maths: Staff training was delivered by the lead maths teacher to maths teacher across the school and
TAs. Five training sessions over the year was held to enhance their mathematical subject knowledge.
Opportunities were given for all teachers to plan, teach and reflect collaboratively, within school, drawing
on their deeper subject knowledge in order to provide a coherent mastery curriculum. All teachers
demonstrate their understanding of the TfM five big ideas in their nor-mal practice. Maths lead teacher
established and lead effective planning approaches within school and identified and supported teachers
who required more input than others regarding teaching for mastery.

Teachers reported an improved understanding of mastery, which they describe as a deep un-derstanding
of the structure of number and the fundamental concepts in mathematics, and how they are connected.
This coherent understanding allows teachers to break down concepts into a series of smaller steps, so
they can be made accessible to all children. The programme is giving teachers a deeper knowledge of
mathematics beyond a procedural level. Teachers commented that they are thinking about mathematics
‘in a different way’, including using images, materials and manipulatives to expose underlying structures.
This has helped them understand why mathematical misconceptions occur.

The programme is helping teachers understand how mathematical fluency and reasoning develop in
tandem. Teachers are using this knowledge to shape schools’ development of the curriculum to ensure
that children are developing factual knowledge, such as multiplication tables and deep understanding of
mathematical concepts. There is also a focus on the development of language which has been
fundamental to extend and support our students maths understanding and confidence.

Attachment/Nurture: Whole school training, delivered by our Attachment Lead, ensured all staff had a
foundation understanding of what attachment is and the impact this has on development, especially for
children who have experienced ACEs. NurtureUK training on The Theory and Practice of Nurture Groups
upskilled identified support staff, ensuring a shared understanding of the theory behind practice, a
collaborative and consistent approach in delivering targeted Nurture group sessions, and how this is
effectively planned for, implemented and assessed. The impact of this was significant for children who
accessed the Treehouse, experiencing this training put into practice. All staff demonstrated improved
flexibility, and were able to adapt plans according to the presenting needs of the children at any given
stage, whilst simultaneously ensuring that the sessions would still be working towards the children’s
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individual intended outcomes and areas of need. The knowledge and understanding of the Nurture team
also guaranteed that the principles of Nurture were consistently maintained and that desired behaviours
and approaches were dependably modelled. Children accessing Nurture (2023-2024) all made progress
within their individual Social, Emotional and Mental Health areas of need, developed trusting and
meaningful relationships with staff and established a sense of belonging within the Treehouse.

EDI: At Yewstock, we want every pupil to enjoy a sense of belonging, understand their place in the world
and have the desire and ability to make a positive contribution to the world around them. One of the aims
of our provision is therefore to build a sense of community and instil positive attitudes, values and
behaviour. A strong sense of belonging is important for development and influences social identity,
interpersonal relationships, emotional regulation and ultimately, successful transitions into adulthood
(Allen, 2020; Allen et al., 2021; O'Connor, 2010).

We have focused on Equality, Diversity and Inclusion to ensure Yewstock is an inclusive environment
that meets the needs of all pupils irrespective of age, disability, gender, race, religion or belief, sex or
sexual orientation, and where no discrimination exists, for example in respect of wider opportunities for
pupils. Through whole school staff and governors training with Mel Lane and Space Youth, we have
worked towards developing pupils’ characters and their positive personal traits which informs their
motivation and guides their conduct so that they have the skills to reflect, learn, behave with integrity and
cooperate consistently well with others. This give our pupils the qualities they need to flourish in life after
Yewstock. We have held several staff meetings to discuss lived experiences, what we do well to focus on
EDI and what can be improved. Each Subject Lead made EDI/Belonging a priority in their Subject
Development & Evaluation Plans and we continue to focus on EDI/Belonging in the curriculum as well as
beyond the classroom through trips and visits, technology, play and therapeutic approaches and other
‘outside the box’ opportunities.

PE and Outdoor Learning: The Yewstock PE and Sport curriculum offers tremendous support for both
formal and semi-formal learners. Pupils are allowed to develop and build on an extensive list of
experiences as they learn how to keep healthy both physically and mentally across a diverse and wide-
ranging curriculum. From an early age they learn about the Fundamental movement skills and experience
Sherborne Movement, Smart Moves, and various Sensory programmes. The curriculum itself teaches
and allows for discussion around many topics around Sport including healthy eating, healthy lifestyles,
belonging, as well as maintaining an active lifestyle. All pupils have the opportunity to represent the
school in a wide variety of Sports on offer as well as having the opportunity to gain the OCR PE Award,
The Duke of Edinburgh Award and build on the skills for the National Sports Leaders Award.

A focus on outdoor learning, including explicit lessons, has allowed improved physical literacy in pupils
developing mativation, confidence and competence in moving in a range of different environments. This
will develop confidence in movement for life, and support young people to live meaningful healthy lives
through physical activity and recreation. The focus on outdoor learning activities across the curriculum
also increases incidental movement through active learning rather than sedentary lessons.

The Therapeutic Forest training consisted of a range of live online discussions, reading and activities to
complete with support from OTs, SALTs and experienced practitioners. This valuable training has led to
the creation of two schemes of work for Outdoor Learning at our school. The activities suggested in these
schemes support learning outcomes around development of communication, fine and gross motor
control, and development of playful activities in a range of environments. Activities suggested in the
training are used, and includes appropriate unit award scheme accreditation and embeds core values for
all of providing a safe, inclusive and therapeutic environment for learners to develop within.
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Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium to fund

in the previous academic year.

Programme

Provider

Evidence for Learning

https://www.evidenceforlearning.net/

NELI

https://www.teachneli.org/

Signalong https://signalong.org.uk/
Read, Write, Inc. https://www.ruthmiskin.com/programmes/phonics/
Oxford Owl https://www.oxfordowl.co.uk/

Reading Eggs

https://readingegqgs.co.uk/

Concept Cat

https://liftlessons.co/conceptcat

White Rose Maths

https://whiteroseeducation.com/resources?year=year-
1-new&subject=maths

Sum Dog Maths

https://learn.sumdog.com/en-gb/
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